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Abstract

Subjective critiques can often be heard about the quality of English language teaching and learning in higher
education in Nepal — both as being deteriorated and upgraded. This study stemming from the major finding of a
previous one — low grammatical proficiency of B. Ed. English majors studying at a community campus in Nepal
— was an attempt, as a case study, to explore the reasons perceived by the English majors themselves and their
teachers as the participants. Focus group discussions were conducted separately with the different groups of
participants. Discussed thematically in this article, the major reasons for this as perceived by the participants were
the decreased sense of responsibility and misconceptions about the essence of the practical examinations,
inappropriate instructional techniques — specifically excessive lectures — and students’ poor English-base and
absenteeism as a tendency. Likewise, some other reasons were students’ insufficient exposure to English, their
hesitation to produce English and a lack of professional development opportunities for the teachers. Low
grammatical competence of the students and less favorable learning environment were also identified as being
attributable to the problem. Finally we suggest that some common efforts of the students, the teachers and the
institution are required to improve the situation.

Keywords: Curriculum, English Majors, Performance, Proficiency

1. Introduction
1.1 Setting the Context

As an ELT teacher at Kanakai Multiple Campus Jhapa, Nepal, | (Author 2) was always troubled with the low
English language proficiency of the B. Ed. English majors — then in the fourth, or the last, year of the entire
course duration. | had practically observed among them such discrepancies as low participation, low performance
in English-related activities and low pass rates in English. These discrepancies inspired me to assess their English
language proficiency. Meantime, | had an opportunity provided by the campus to conduct a mini-research study
mentored by Author 1 (principal author here). In consultation with my mentor, I delimited my study to the B. Ed.
English majors’ grammar proficiency. Ten grammatical notions, namely, subject-verb agreement, causative verbs,
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conditional sentences, infinitive and/or —ing, tag questions, reported speech, parts of speech, different types of
adverbs, question formation (assertive-imperative transformation), and periphrastic ‘Do’ were identified as the
constructs to be included in the test. Through the predominantly quantitative research, their mean score was found
to be 46.94 (Thapa, 2022), which is equivalent to grade ‘C’ as per the standard of the National Examination Board
(NEB). Usually, it is much less than what is expected from them at their level. In other words, the earlier research
had revealed that they had insufficient proficiency in different areas of grammar.

Though their level had been determined numerically in the previous study, the ‘why’ aspect still remained
unanswered. Stemming from this problem, I conducted another study, which was again designed and supervised
by Author 1 (the principal author). This article sets out to report the results of the latter study.

1.2 The Gap

As stated in the Secondary Education Curriculum of Nepal (CDC, 2076 [2019]) assumes itself as a bridge to
tertiary education, which also means that a student who opts to go with an English major at the university level
should have studied English as a major subject. Thus, one is already expected to be somehow proficient in English
before they enroll in higher education with English as a major/specialization subject. However, my experience as
an English teacher at the institution selected for this study suggests that this is not usually the case. We, the
concerned teachers, commonly encounter B. Ed. English majors still struggling hard even for simple
communication through English. In the course of this study what a student remarked referring to his inability to
express himself in the examination is not simply a statement but a representation of the total scenario: “I know the
thing [from] within but I can’t express it in English”. Then one can assume that there is some gap even in the
teaching and learning process, too.

A problem generally faced by the English teachers at the campus selected for this study is that even if the students
do not possess some basic proficiency in English, they tend to go with it as a major subject. There can be several
reasons for this. Philipson (2012) explains that “English has been marketed as the language of development,
modernity and scientific and technological advancements” (p.11). Of course, the students fall in the same spell of
the marketing of the English language. Gao (2019) considers that the perceived social and economic rewards that
come with learning English have continued to motivate all. He notes, “access to quality English language education
remains a strategically decisive factor in enabling individuals to realize upward social mobility in many of the
contexts” (p.4). Moreover, increased migration, the internationalization of education, the growth of multinational
capitalism, globalization, and the development of the Internet and online communication have helped the spread
of English around the world (Hall, 2016). This explains why the students of the third world tend to go with English
even if they have little aptitude in it.

Cummins, Lépez-Gopar and Sughrua (2019) put forth the concept of the academic language and conversational
fluency which the students need to achieve as they learn English in the formal setting. By conversational fluency,
they mean the interlocutor's effort to carry on a conversation in a familiar face-to-face environment. The
conversation is usually supported by such extra-linguistic characteristics as facial expressions, gestures, eye
contact, intonation, and the immediate situation. By contrast, to them, academic language proficiency represents
an individual's access to and command of the specialized vocabulary and functions of language. It refers to the
students’ ability to understand the oral and written language in the academic setting. A student reading English in
higher education is naturally expected to have acquired at least some degree of conversational fluency as well as
academic proficiency in English.

While some proficiency in academic language is naturally expected from English majors, they are also supposed
to have a sound knowledge of even generally less frequent vocabulary and complex grammatical structures. Ur
(2012) emphasizes the fluency and accuracy aspects of English, and views that the priority upon them has not been
changed very much. They are necessitated to make a delivery with the required fluency and accuracy. At the same
time, the lack of any receptive or productive skills is not easily excused to them. Their orthographic presentation
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is also anticipated to be neat and clean. However, the English majors under this study considerably lack it; also as
evinced by their answer sheets.

A crucial question is that if the English majors themselves are not good in English, on whom will the future
generation(s) rely for learning English? One reason why B. Ed. English majors are expected to have the required
competence in English is that they are the projected future English teachers. The B. Ed. English majors are required
to go through twelve papers in English (including Compulsory English) spreading over four years, in addition to
the core subjects. The total duration prescribed for each course is 155 periods, each comprising 55 minutes. The
curriculum seems to have attempted to include a diverse range of courses encompassing from Research
Methodology to the Foundation of Language and Linguistics; from Academic Writing to Teaching Practice. The
general and specific objectives of each course are clearly stated. Upon a closer inspection, one can contemplate
that the course aims to produce informed and proficient future English teachers.

However, the observation of the score sheets reveals that the learning achievements of the B. Ed. English majors
were below the average. Who is more responsible for this will somehow would be another issue, yet we could
objectively argue that many of those English majors were far from the attainment of the objectives of the
curriculum. It is natural that B. Ed. graduates are regarded as to-be trained teachers, teacher trainers, educational
planners and managers, educational researchers, curriculum designers, and all sorts of human resources needed
for the educational sector.

Then some questions often trouble us: What a catastrophe are we heading to, since the going-to-be English teachers
themselves are not good in English? Who is to blame for this — the curriculum, the teachers of the English majors,
pedagogy, or the students themselves? These are some of the questions eliciting this research. In this article we
unfold the reasons for the self-perceived low grammatical proficiency of the English majors and the reasons
perceived by the teachers involved in teaching the courses to them.

2. Review of the Literature

As the literature existing in this field indicates, a number of factors are associated with the undesirably low
proficiency of English majors in the English language itself. A prominent one is a gap between the actual practice
and the class objectives (Alsammari, 2022). As he observed, the major factors causing low proficiency in English
among Saudi EFL learners were objectives, learners, teachers, curricula, assessment, and practicality. Similarly,
Jaya, Petrus, and Pitaloka, (2022) found that, in the Indonesian context, learners’ low proficiency in speaking
English was associated with the lack of general knowledge, lack of speaking practice, fear of making mistakes,
lack of the knowledge of word usage and grammar practice, low motivation, low participation, reading laziness,
shyness, less dictionary usage, nervousness, fear of criticism, and unfamiliar pronunciation.

The proficiency of learners is often regarded to be important. The relevant literature also indicates that there is a
significant positive relationship between students’ proficiency in English and their overall academic success
(Ghenghesh, 2015; Bo, Fu, & Lim, 2022). They established that students’ proficiency score significantly predicts
their current grade point average (GPA) with their prior academic performance being controlled.

A similar study conducted on difficulties in speaking performance experienced by English majors in the
Vietnamese context showed that the difficulties were associated with psychological, rather than linguistic and
environmental factors (Dongi, 2022) . However, another study carried out with non-English majors in Vietnam
observed more linguistic difficulties than the psychological ones (Trinh & Pham, 2021).

Vocabulary is another aspect affecting the performance of language learners. Alharbi’s, (2021) study aiming to
check the vocabulary knowledge among first-year English majors in Saudi Arabia found that receptive and
productive vocabulary was more limited in males than in females, whilst, overall, the students' level of vocabulary
knowledge was below the desired vocabulary levels as learners of EFL.
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The low performance of university level EFL students goes beyond specific language skills. Salman and Hazem’s
(2022) study indicated that grammatical competence had some impact on written performance. Their findings
revealed various types of errors, the most recurrent ones being the malformation errors characterized by the use of
the wrong form of the morpheme or structure including omission errors.

In the Omani context, Al-Mahroogi (2012) found that despite the pouring of large resources into ELT, the
outcomes were not as satisfactory as expected. The major factors causing this were ineffective teachers, inadequate
curricula and uninterested students, limited exposure to English outside the classroom, unsupportive parents, a
poor school system, and peer-group discouragement. In Prapphal’s (2014) study in Thailand, the majority of the
graduates were found not meeting the standard required to study at the graduate level. As she revealed, the course
goals and objectives, materials, tasks and activities, testing and evaluation as well as the roles of teachers and
students were the major factors associated with the low proficiency of the English majors.

Abou-El-Kheir and MacLeod (2019) also highlighted the low proficiency of English majors in the Gulf
Cooperation Council (GCC) countries. Despite a lot of reformation in the policies and practice, a majority of the
students who graduated from high school did not have the required English language skills to be successful at the
post-secondary level in Bahrain and Kuwait. As they observed, those countries had not been able to produce
secondary school graduates with ample preparation for tertiary education in English, nor were they able to
communicate effectively in English in the workplace. Cooper (2015, as cited in Abou-EI-Kheir & MacLeod, 2019)
also mentioned that a large percentage of students are graduating from the K-12 system without the skills and
abilities, particularly in English, necessary to undertake tertiary education. They also indicate the need for boosting
English language proficiency in the learners in the GCC countries.

Hence, owing to the literature mentioned above, it can be concluded that the low English language proficiency of
the learners is not only a problem limited to Nepal but is widespread among the countries where English is taught
and learned as a foreign language, meaning that they are struggling in a similar way as in Nepal. Then an
implication of the review is that resources should be developed and those already available should be utilized
towards developing the proficiency of the English majors rather than just getting worried or frustrated about the
situation.

3. Methods

The research from which this article stemmed was guided by the qualitative approach and the case study design.
B. Ed. English majors from Kanakai Multiple Campus, Jhapa, Nepal and six teachers who taught them were
conveniently selected as the sample participants for the study. The primary data were collected using FGD
guidelines. The qualitative data obtained thus were analyzed descriptively. The methods followed are elaborated
in the text that follows.

3.1 Approach

This study underpinned the qualitative approach. This is to say that words, rather than numbers, were obtained as
the data, and descriptive interpretative, rather than statistical calculations, were applied to the analysis of the data.

3.2 Design

The research builds on the case study design involving the study of a group within an institution. Duff and
Anderson (2015) clarify the scope of case study research and write, “Case studies permit researches and readers
to gain grounded new understandings of certain issues” (p. 113). It was undertaken to provide a “holistic
description of language learning or use within a specific population and setting” (Mackey & Gass, 2022, p. 308)),
thereby unveiling the reasons for it. The inadequate proficiency of the B. Ed. English majors in the given institution
constituted the case for the research.
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In this research we focused on exploring the real learning situations leading to the low proficiency of the English
majors. Here, the ontological stance is that there must be some factors working on the low proficiency of the
students and one can reach those factors by a systematic study of the case.

3.3 Site

The site of this research was Kanakai Multiple Campus, Surunga, Jhapa from which the participants were selected.

3.4 Participants

The participants of the research were B.Ed. English majors (n=22) and English teachers (n=6) representing the
entire course duration for B. Ed. (4 years) from Kanakai Multiple Campus, Surunga, Jhapa — all conveniently
selected on their willingness-to-participate basis. Table 1 displays the overall picture of the participants.

Table 1: Participant Description

Students Teachers
Gender Gender
Academic year Male Female Sub-total  Male Female  Sub-total
B. Ed. first 3 2 5 1 - 1
B. Ed. second 2 2 4 1 - 1
B. Ed. third 3 3 6 2 - 2
B. Ed. fourth 4 3 7 1 1 2
Total 12 10 22 5 1 6

3.5 Techniques, Tools and the Data

Focus group discussion (FGD) was applied to the collection of the data. Accordingly, two sets of FGD guidelines
were developed to administer with the students (English majors) and the teachers as separate cohorts to elicit their
opinions, experiences and reflections as the primary data. Likewise, the examination results of the English majors
and curricular provisions, specifically the objectives and the instructional techniques, also were used as the
secondary data.

3.6 Data Collection Procedures

The primary data were collected from the participants who were selected on the convenience sampling basis,
meaning that “those who happen to be available at the time ... captive audiences such as students and teachers”
(Cohen, Manion, & Morrison, 2018, p. 216). In this research those relevant individuals present at campus on the
day of data collection were selected for FGD — the students (n= 22) and the teachers (n=6) as separate cohorts.
Their opinions, experiences, positions and reflections were carefully recorded and noted down.

Moreover, the curricular provisions of B.Ed. major English — the objectives and the instructional techniques —
were obtained from the respective syllabuses as the secondary data. Besides, the marks obtained by the English
majors were collected from the marks ledger.

3.7 Data Analysis Procedures

The data obtained thus were manually processed and descriptively analyzed under different thematic patterns into
which they merged.
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4. Results and Discussion

Upon a close observation of the data collected from the B. Ed. English majors and their teachers, this research
unveiled the prominent causes of the low grammatical proficiency of the English majors. The low proficiency was
found to be the result of multiple factors in crux, so should not be understood in isolation. In this section we
advance and discuss them under the respective themes that merged.

4.1 Decreased Sense of Responsibility, Negligence and Misconceptions

Most of the English majors opined that the course was not interesting but tough for them to study on their own. A
large majority of them frankly admitted that they possessed no books and other resources prescribed for the
courses. The teachers also affirmed it. “The only source of the books for the students is the library”, responded a
teacher. When it comes to the practical exams, the students viewed it as a strenuous task to be done after the
examination. A student exclaimed that they did not typically prepare for the practical exams in the regular
classroom except by reading the theoretical subjects. Both the teachers and students agreed that the course was
completed in the prescribed time. However, a student expressed her resentment regarding this hence: “The focus
of the teachers is to complete the course but not to get the students to achieve the objectives”. Indeed, it was a
question against the teachers’ professional honesty.

However, in the teachers’ eyes, the reasons for the low proficiency primarily rooted in the English majors
themselves. According to them, the students’ poor English base, their negligence and lack of rigor, especially in
the practical subjects, were the primary reasons for their low proficiency.

The English majors and teachers shared some (mis)concepts and beliefs about learning English and ELT. They
both agreed that teaching and learning grammar is the most significant component of developing English language
proficiency. They also admitted in common that the students had only struggled for English without sufficient
background as the B. Ed. English majors. Likewise, both poles believed that the practical activities were meant
for tackling the examination, which is but a misconception!

Hence, far from the essence of the curriculum, negligence seems to have been practiced both on the part of the
teacher and the students. Again the students seem to have had the misconceptions that the practical classes were
to be treated discretely from the classroom teaching and learning and that they also needed special preparation
targeting at passing the examination, rather than developing their linguistic proficiency. Thus, although the course
was completed on time, the students' achievement was not ensured properly. This resulted in the English majors’
low general English proficiency, including proficiency in grammar.

4.2 Inappropriate Instructional Techniques

As the English majors claimed, their teachers’ negligence and the institutional environment were the major reasons
for their low grammatical proficiency in English in general and their grammatical proficiency in particular. They
accused that the teachers regarded course completion as their only task rather than helping them develop
proficiency in English. In doing this, they followed the traditional lecture method excessively without any pair and
group work or the use of ICT. In their perception, they never had to use English outside of the classroom.

Each of the courses in the B. Ed. curriculum, including English, specifies suitable instructional techniques.
However, the students reported that the teachers excessively used the lecture method for all the courses. “I
remember one of our teachers using ICT while teaching,” commented a student but this was only rare. They
collectively voiced that they were given no group or pair work inand out of the classroom. In fact, this phenomenon
has raised a crucial question to the professional dignity of the teachers.

One of the students, however, reflected that their teacher had once asked them to make some presentations but due
to the low participation of the students, it was found ineffective and ceased then and there.
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Upon our inquiry with the teachers regarding the students’ resentments, they claimed that they tried to use multiple
methods suitable for the courses and the students but due to the limited time and the pressure for course completion,
they could not follow them properly.

An observation of a teacher is worth mentioning here. She reflected herself back on her B.Ed. first-year class
where she had inspired the students for self-study. Surprisingly, the students had quit her class from the next day
onwards accusing her to have had insufficient teaching techniques, so leaving her work to them.

Consistent with the students’ claims, the teachers also made some confessions. They implicitly admitted that,
because of the pressure of the timely course completion, they were not able to use varieties of appropriate and
practically oriented teaching techniques which could have been beneficial to a few students only. They confessed
that although their instructional techniques were beneficial to a few and less supportive to many they had no option
beyond this. They also accepted that they could not motivate and include all their students amply and appropriately.

In summary, the traditionally practiced excessive use of lectures at the cost of some other student-centered ELT
methods and techniques can also be attributed to the low English proficiency of the students.

4.3 Students’ Poor Background and Absenteeism as a Tendency

The students admitted that their English base was weak and that they did not attend the classes regularly. Seventeen
students out of twenty-two informed that they were from Nepali medium public schools and, therefore, were poor
at English. All the students except one accepted that they had insufficient knowledge of the use and usage of the
English language. Although the Nepali medium at public schools does not mean that one necessarily lacks
adequate competence in English, one of the female students complained, “Our teachers [at school] never taught
English through English”. They agreed that their base was not strong enough as English majors. They also admitted
that they did not purchase books and other resources required for the courses. Nevertheless, their reason for
struggling with English as the major subject was to improve their English. Apart from that, one student said that
she wanted to go abroad and another said he wanted to be an English teacher.

The teachers complained about the students’ irregularity in the class. They generalized the students’ not attending
the classes regularly and not actively participating in the learning process including both curriculum-based and
additional practical activities as some indicators of their demotivation. They also had a belief that the campus had
enough environment for those students who were intrinsically motivated. They believed that an irregular student
could not comprehend what he/she had to but again would frequently remain absent. One of the teachers exposed
that only three were ready to take part in the extempore speech competition in English. “Most of the students are
demotivated to learning”, moaned a teacher, “They come to campus but only they know what for”.

Thus, itis natural that the students with admittedly insufficient background knowledge and skills in English cannot
perform as desired. On top of that, a good proficiency from English majors cannot be expected unless they are
intrinsically motivated. However, this phenomenon is also deeply in crux with other factors, chiefly the
institutional environment the English majors find themselves in.

4.4 Inefficient Exposure, Hesitation and Lack of Professional Development Opportunities

Rather a small amount of exposure to English that the English majors received was found to be another problem.
The students reported that they did not need to use English except in the English classroom. "We need not speak
English anywhere", stated a female student. The Nepali language is so pervasive everywhere inside Nepal that one
is not usually required to know another language to communicate at the social/community level. This situation
also affects learning other languages including English. As a response to our query, “Do you speak English with
and among your friends?’ they responded negatively. The reason they had for this was their fear of making
[grammatical] mistakes and insufficiency of vocabulary they needed to possess to make others understand what
they said. Thus, a lack of confidence was apparent in them.
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When we reported the teachers on the students’ self-perception, they regarded it as one of the major problems.
Some of the apparent responses were: “They are shy and silent”; “Majority of the students tend to answer in Nepali
when asked”; “Students who try to speak English are outnumbered.”

The teachers were not satisfied with the students' participation in the English-related activities and programs in
the campus, either. One of the teachers harshly remarked, “One can drag a horse onto the water but can’t make
him drink”.

Most of the teachers claimed that the campus had never arranged any seminars or conferences to boost ELT. The
teachers remarked that they got no any opportunity to take part in national or international conferences. Only a
teacher was found to have attended many international conferences and presented papers there. This suggests that
even the teachers had a minimum degree of exposure and professional refreshers that an ELT professional requires
for professional development.

In sum, arguably, the insufficiency of exposure to the English language skills on the part of the students and
professional development opportunities on the part of the teachers must have a good share in the English majors’
low proficiency in English.

4.5 Low Grammatical Competence of the Students

The previous study had indicated that the English majors’ grammatical competence was equivalent to grade "C"
as per the NEB standard (Thapa, 2022). The students showed their consent to this and agreed that they were poor
at using grammatical structures correctly. "We have never read the grammatical rules and structures in our
classrooms yet," stated a female student. It was apparent from their discussion that the only grammatical input the
students received was the teachers’ lectures. On the one hand, the students seemed to have made little effort, if
any, to improve their level, and on the other, the teachers did not seem much worried about this. “We have
prescribed them a lot of grammar books and they are available in the library but they are not serious”, a teacher
expressed his discontent.

“The students’ answer sheets of the internal examination is a sight to see" wondered a teacher. He continued,
“They wrote whatever came to their mind without any logical sequence and grammatical coherence.” As he
perceived, “Systematic teaching and learning of grammar is a necessary condition for good proficiency in the
language.”

4.6 Learning Environment: Overall Observation

An overall observation reveled that the learning environment of the campus was not very conducive. The
classroom size was too large to fit the number of students. The English clubs, which could boost learning English,
were almost non-operational. The co-curricular activities were not sufficient enough to include a large number of
students. “Even if we did not participate in the program, we were found to the side of the spectators” remarked a
student. Yet, the teachers viewed, “There is a lot of space in the campus for those who are intrinsically motivated.
They pointed out some individual examples in which their students had achieved success.

5. Conclusion

In conclusion, the low grammatical proficiency in the B. Ed. English majors seems to have stood on a ‘tripod’
constituted by the students themselves, the teachers and the institution. The English majors themselves seemed to
have struggled for English without sufficient aptitude, background and intrinsic motivation. Rather, it stands out
that they were either instrumentally or integractively motivated. This explains why the students exercised
absenteeism and low participation in the classroom activities. This further indicates that some kind of entrance test
should be administered to ensure that the students opting to be English majors have at least a tolerable degree of
aptitude and intrinsic motivation for English. Likewise, equating their profession to completing the course and
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preparing the students ultimately for examinations are the teachers” misconceptions. They should understand that
every profession including teaching has some challenges which the professional is required to cope with. Similarly,
it is not very genuine of the campus to remain indifferent toward providing the ELT teachers with some kind of
professional development opportunities, and creating a favorable learning environment for the students. We
recommend that each part of the ‘tripod’ should honestly and sincerely bear their responsibilities to get the situation
better.

Acknowledgement

This article stemmed from the mini-research project (RMPC, KMC-1/2022) funded to the corresponding author
by Research Management and Publication Cell, Kanakai Multiple Campus (RMPC, KMC), Surunga, Jhapa, and
was designed and supervised by the principal author. We, the authors, profoundly acknowledge RMPC, KMC for
the grants and other necessary supports.

References

Abou-El-Kheir, A., & MacLeod, P. (2019). The struggle for policy borrowing and continuous reform in English
language teaching in the Gulf Corporation Council (GCC) countries. In X. Gao (Ed.), Second handbook of
English language teaching (pp. 32-46). Springer. doi:https://doi.org/10.1007/978-3-030-02899-21

Aji, R. H. (2020). Dampak Covid-19 Pada Pendidian di Indonesia : Sekolah, Keterampilan dan Proses
Pembelajaran [The impact of Covid-19 on education in Indonesia: schools, skills and learning processes].
SALAM : Jurnal Sosial dan Budaya Syar-i, 7(5), 395-402. doi:http://dx.doi.org/10.15408/sjsbs.v7i5.15314

Alharbi, J. M. (2021). Vocabulary knowledge among English majors in Saudi Arabia University. Technium, 24,
769-784. doi:https://www.techniumscience.com

Al-Mahroogi, R. (2012). A student perspective on low English proficiency in Oman. International Education
Studies, 5(6), 263-271. doi:10.5539/ies.v5n6p263

Alsammari, H. (2022). Integrating the low proficiency of Saudi EFL learnears. Arab World English Journal, 129-
144. doi:10.24093/awej/vol13n01.9

Alsubaie, M. A. (2022). Distance education and the social literacy of elementary school students during the Covid-
19 pandemic. Heliyon, 8(7), 1-8. doi:https://doi.org/10.1016/j.heliyon.2022.e09811

Amrullah, e. a. (2022). Student-Student Interaction in Online Learning During the Covid-19 Pandemic: A Case
Study. Education Quarterly Reviews, 180-191.

Argaheni, N. B. (2020). Sistematik Review:Dampak Perkuliahan Daring Saat Pandemi Covid-19 Terhadap
Mahasiswa Indonesia [Systematic review: the impact of online lectures during the covid-19 pandemic on
Indonesian students]. Placentum : Jurnal limiah Kesehatan dan Aplikasinya, 8(2), 99-108. Retrieved from
https://jurnal.uns.ac.id/placentum/article/download/43008/28002

Bo, W. V., Fu, M., & Lim, W. Y. (2022). Revisiting English language proficiency and its impact on the academic
performance of domestic university students in Singapore. Language Testing, 39(2).

BPS. (2017). Pertumbuhan Ekonomi Indonesia Triwulan 111-2017 [Development of Indonesian economy in the
third quarter], No. 101/11/Th.XX, 6 November 2017. Jakarta: Badan Pusat Statistik RI.

CDC. (2076 [2019]). Secondary Education Curriculum (for Grade 11 and 12) English (optional). Government of
Nepal, Ministry of Education, Curriculum Development Center.

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th ed.). Routledge.

Cummins, J., Lépez-Gopar, M. E., & Sughrua, W. M. (2019). English language teaching in North American
schools. In Second handbook of English language teaching (pp. 10-26). Springer. doi:.
https://doi.org/10.1007/978-3-030-02899-2

Dongi, M. H. (2022). A study on factors affecting English-majored students'difficulties in their speaking
performance. European Journal of Foreign Language Teaching, 6(1), 121-123.

Duff, P. A., & Anderson, T. (2015). Case study research. In J. D. Brown, & C. Combe (Eds.), The Cambridge
gude to research in language teaching and learning (pp. 112-119). Cambridge University Press.

Fauzi, M. A. (2022). E-learning in higher education institutions during COVID-19 pandemic: current and future
trends through bibliometric analysis. Heliyon, 8(5), 1-10. doi:https://doi.org/10.1016/j.heliyon.2022.09433

Gao, X. (2019). The global scope of English langaue teaching: Section introduction. In Second handbook of
English language teaching (pp. 3-7). Springer. doi:https://doi.org/10.1007/978-3-030-02899-2

Ghenghesh, P. (2015). The relationship between English language proficiency and academic performance of
university students - Should academic institutions really be concerned? International Journal of Applied
Linguistics & English Literature, 4(2), 91-97. doi:https://doi.org/10.7575/aiac.ijalel.v.4n.2p.91

Hadi, S. (1989). Metode Research Il. Jogjakarta: Andi Ofset, cet. XIX.

390



Asian Institute of Research Education Quarterly Reviews Vol.5, No.4, 2022

Hall, G. (2016). Introduction: English language teaching in the contemporary world. In G. Hall (Ed.), The
Routledge handbook of Emglish language teaching. Routledge.

Jaya, H. P., Petrus, I., & Pitaloka, N. L. (2022). Speaking performance and problems faced by English major
students at a university in South Sumetra. Indonesian EFL Journal, 8(1), 105-112.
doi:https://doi.org/10.25134/ieflj.v8i1.5603

Kebudayaan, K. P. (2020, September 12). kemdikbud.go.id. Retrieved from Kementerian Pendidikan dan
Kebudayaan: https://www.kemdikbud.go.id/main/blog/2020/09/kemendikbud-resmikan-kebijakan-bantuan-
kuota-data-internet-2020

Kebudayaan, K. P. (2021, Januari 15). kemdikbud.go.id. Retrieved from Kementerian Pendidikan dan
Kebudayaan: https://kuota-belajar.kemdikbud.go.id/

Langoday, A. H. (2021). Laporan PPL di SD Inpres Manunai [PPL report of SD Inpres Manunai]. Maumere:
FKIP Universitas Nusa Nipa.

Livana, e. (2020). Dampak Pandemi Covid-19 Bagi Masyarakat Desa [Impact of Covid-19 pandemic towards
village society]. Indonesian Journal of Nursing and Health Sciences, 37-48. Retrieved from
http://jurnal.globalhealthsciencegroup.com/index.php/lIJINHS/article/view/225/165

Mackey, A., & Gass, S. M. (2022). Second language research: Methodology and design (3rd ed.). New York:
Routledge.

Nugraheni, R. A. (2020). Dampak Covid-19 Terhadap Terhadap Proses Pembelajaran Daring di Sekolah Dasar
[the impact of covid-19 on the online learning process in elementary schools]. Prosiding Seminar Nasional
IAHN Tampung Penyang Palangka Raya (pp. 11-20). Palangkaraya: IAHN Tampung Penyang Palangka
Raya.

PackAfrica. (2017, 11 15). Business Matching Program (BMP). Retrieved from PackAfrica. Org:
http://www.packafrica.org/business-matching-program-bmp

Philipson, R. (2012). Linguistic imperialism. Oxford University Press.

Piliang, Y. A. (2001). Sebuah Dunia Yang Menakutkan : Mesin-Mesin Kekerasan Dalam Jagat Raya Chaos [A
terrifying world: violent machines in the chaos universe]. Bandung: Mizan.

Prakoso Bhairawa Putera, I. S. (2022). Overcoming the COVID-19 Pandemic in Indonesia: A Science, technology,
and innovation (STI) policy perspective. Health Policy and Technology, 11(3), 111-121.
doi:https://doi.org/10.1016/j.h1pt.2022.100650

Prapphal, K. (2014). English proficiency of Thai learners and directions of teaching and learning in Thailand.
Journal of Studies in the English Langauge.

Puryono, E. M. (2021). Unprepared management decreases education performance in kindergartens during Covid-
19 pandemic. Heliyon. doi:https://doi.org/10.1016/j.heliyon.2021.e07138

Ria Puspita Sari, e. (2021). Dampak Pembelajaran Daring Bagi Siswa SD Selama Covid-19 [The impact of online
learning for elementary school students during covid-19]. Prima Magistra : Jurnal limiah Kependidikam, 9-
15. doi:https://doi.org/10.37478/jpm.v2i1.732

Rizal, J. G. (2020, August 04). kompas.com. Retrieved from Kompas:
https://www.kompas.com/tren/read/2020/08/04/151000465/mengenal-apa-itu-resesi-ekonomi-dampak-dan-
penyebabnya-?page=all.

Safitri, e. (2020). Dampak Pandemi Covid-19 Terhadap Penerapan Pembelajaran Daring di SD [The impact of the
Covid-19 pandemic on the implementation of online learning in elementary schools]. LAPK UNNES, 1-10.
Retrieved from
https://kkn.unnes.ac.id/lapkknunnes/32004 3519012001 6 Desa%20_ 20200927 _155423.pdf

Salman, Z. M., & Hazem, A. H. (2022). The impact of grammatical competence onlst year university English
students' written performance. International Journal of Health Sciences, 6(S1), 11455-11466.
doi:https://doi.org/10.53730/ijhs.v6nS1.5479

Sarip, e. (2020). Dampak Covid-19 Terhadap Perekonomian Masyarakat dan Pembangunan Desa [The impact of
covid-10 on the community economy and village development]. Al-Mustashfa : Jurnal Penelitian Hukum
Ekonomi Islam, 12-25. Retrieved from  https://www.syekhnurjati.ac.id/jurnal/index.php/al-
mustashfa/article/view/6732/3120

Shalihah, N. F. (2020, December 03). kompas.com. Retrieved from Kompas:
https://www.kompas.com/tren/read/2020/12/03/063000665/kilas-balik-9-bulan-pandemi-covid-19-dan-
dampaknya-bagi-indonesia?page=all.

Shehzad A. Naroo, P. B. (2022). The impact of COVID-19 on global contact lens education. Journal of Optometry,
60-68. doi:https://doi.org/10.1016/j.0ptom.2020.11.002

SMIDEX. (2017, November 15). Business Matching Session. Retrieved from SME Corporation Malaysia (SME
Corp. Malaysia) SMIDEX 2017: http://www.smidex.my/node/4

Soekanto, S. (1986). Pengantar Penelitian hukum [Introduction to law research]. Jakarta: Ul Perss.

Suparman, A. e. (2022). The Effect of Using Google Classroom and WhatsApp Applications on Learning
Activities. Education Quarterly Reviews, 5(1), 237-244. Retrieved from
https://www.asianinstituteofresearch.org/

391



Asian Institute of Research Education Quarterly Reviews Vol.5, No.4, 2022

Thapa, R. B. (2022). Grammatical competence of B. Ed. English students: A case of Kanakai Multiple Campus,
Surunga. Unpublished mini-research.

Trinh, N. B., & Pham, D. T. (2021). Challenges in speaking classrooms among non-English majors. Vietham
Journal of Education, 5(2), 37-42. doi:https://doi.org/10.52296/vje.2021.52

Ur, P. (2012). A course in English language teaching: Practice and theory (2nd ed.). Cambridge University Press.

Virdita, R. (2020, February 12). kontan.co.id. Retrieved from Kontan: https://nasional.kontan.co.id/news/apa-itu-
resesi-ekonomi-dan-dampaknya-yang-resmi-dialami-indonesia.

Wardiono, K. (2012). Chaos Theory : Sebuah Ancangan Dalam Memahami Hukum [Chaos Theory: an approach
to understanding law]. Jurnal IImu Hukum, 15(2), 136-148.

Wenting Zhu, Q. L. (2022). Implementation and Challenges of Online Education during the COVID-19 Outbreak:
A National Survey of Children and Parents in China. Early Childhood Research Quarterly, 209-219.
doi:https://doi.org/10.1016/j.ecresq.2022.07.004

Yufrinalis, Marianus. (2021). Peluang dan Tantangan Pembelajaran Tatap Muka Terbatas di SD Inpres Manunai
Kota Maumere [Opportunities and challenges of limited face-to-face learning at SD Inpres Manunai,
Maumere City]. In A. Wijayanto, Akademisi Dalam Penuangan Gagasan, Strategi, dan Tantangan Dalam
Pelaksanaan PTMT (pp. 175-182). Tulungagung: Akademia Pustaka.

Zalik Nuryana, W. X. (2022). Students mental health during COVID-19: Comprehensive government and parental
involvement in Indonesia. Asian Journal of Psychiatri. doi:https://doi.org/10.1016/j.ajp.2022.103197

392



	Inadequate Grammatical Proficiency of B. Ed. English Majors: Claims and Confessions
	Kamal Kumar Poudel1, Rudra Bahadur Thapa2
	1 Associate Professor in English Education, Tribhuvan University, Research Centre for Educational Innovation and Development (CERID), Kathmandu, Nepal (e-mail: kkpoudel2023@gmail.com)
	2 Lecturer in English, Tribhuvan University, Kanakai Multiple Campus, Surunga, Jhapa, Nepal
	Correspondence: Rudra Bahadur Thapa (e-mail: rudrasir81@gmail.com)
	Abstract
	Subjective critiques can often be heard about the quality of English language teaching and learning in higher education in Nepal — both as being deteriorated and upgraded. This study stemming from the major finding of a previous one — low grammatical ...
	1. Introduction
	1.1 Setting the Context
	1.2 The Gap

	2. Review of the Literature
	3. Methods
	3.1 Approach
	3.2 Design
	3.3 Site
	3.4 Participants
	3.5 Techniques, Tools and the Data
	3.6 Data Collection Procedures
	3.7 Data Analysis Procedures

	4. Results and Discussion
	4.1 Decreased Sense of Responsibility, Negligence and Misconceptions
	4.2 Inappropriate Instructional Techniques
	4.3 Students’ Poor Background and Absenteeism as a Tendency
	4.4 Inefficient Exposure, Hesitation and Lack of Professional Development Opportunities
	4.5 Low Grammatical Competence of the Students
	4.6 Learning Environment: Overall Observation

	5. Conclusion
	References

